
����
����
����
���������������������������������������	
�
�����������
�
����
�
� � � � � � � � � � � � � � � � � � � � � �
�	
����	
� � �
� � � � � � � � � � � � � � � � � � � � � � � � � � � � 
 � �
� � � � � � � � � � � � � � � � � � � � �

�
� � � � � � � � � � � � � � � � Volume 29, No. 1, Summer 2006 �
�
�
� � � � � � � � � � � � � �  



 

_________________________________________________________________________________________________________ 
Education Libraries Volume 29, No.1 Summer 2006  3 

 
Editor 
Dr. Lesley S. J. Farmer 
California State University, Long Beach 
Dept. of EdPAC 
1250 Bellflower Blvd. 
Long Beach CA 90840-2201 USA 
lfarmer@csulb.edu 
 
Editorial Review Board 
Debbie Bogenschutz, Cincinnati State Technical 
and Community College 
M. Suzanne Brown, University of Florida 
Gladys Dratch, Harvard University 
Joanne Locke, Concordia University 
Jacqueline Snider, ACT 
 
Business and Circulation Manager 
Debbie Bogenschutz 
Cincinnati State Technical and Community  
College Library 
3520 Central Parkway 
Cincinnati OH 45223 USA 
debbie.bogenschutz@cincinnatistate.edu 
 
Education Libraries is a publication of the Education Division, 
Special Libraries Association. It is published two times a year 
(Summer/Winter). Subscriptions are available in the US and 
Canada for $40 and $60 for other countries. For contents of 
back issues, consult our web site at http://www.sla.org/division/ 
ded/edlibs.html. Inquiries about be addressed to the Editor or 
Business Manager. Education Libraries is indexed in Library 
Literature and the Current Index to Journals in Education. 
Permission to reprint articles must be obtained in writing form 
the Editor (or the original sources where noted). Opinions 
expressed in articles and book reviews are those of the 
authors and do not necessarily represent the views of the 
editors, Editorial Committee, or the members of the SLA 
Education Division. 

 
Officers of the Education Division, SLA for 2005-
2006: Chair: Susan Couch, Library National Board of 
Medical Examiners; Past Chair: Patricia Libutti, Rutgers 
University;  Secretary-Treasurer: Shannon Loane.   
 
© 2006 – Special Libraries Association, Education Div ision 
 

 
 
 
 

Editorial 
Editorial Note By Lesley Farmer..................................4 
 

�
�������
Integrating Academic Library Resources and 
Learning Management Systems: The Library 
Blackboard Site  By Susan S. Karplus  …………….… 5 
 
Web 2.0: Beyond the Concept; Practical Ways to 
Implement RSS, Podcasts, and Wikis By Karen 
Huffman …………………………………………………. 12 
 

����
���
���
Resources on the Net: Information Packaging  By 
Chris Bober and Anne Wade ……………..……………20 
 
New and Forthcoming at Reference  
By Lori Mestre and Linda Salem ………………….….. 23 
 

�		����������
Teaching in the Knowledge Society . Reviewed by A. 
Tannenbaum ……………………………………...……. 29 
Teach and Learning in Virtual Teams. Reviewed by 
L. Mestre  ………………………………………..….…... 29 
Lincoln Library of Greek and  Roman Mythology. 
Reviewed by L. Farmer ……………………...…....…... 30  
Assessing English Language Learners . Reviewed by 
L. Mestre …….………………………………………….. 31 
Online Assessment and Measurement. Online 
Assessment, Measurement, and Evaluation. 
Reviewed by K. Veldheer ………………………………32  
Assessing the Value of E-Learning Systems.  
Reviewed by L. Mestre …………………………………33 
Advances in Web-Based Education: Personalized 
Learning Environments.  Reviewed by J. Shen …... 34 
Internet and Online Research for Teachers. 
Reviewed by J. Borin ……………………………..…… 35 
Reading Matters.  Reviewed by L. Farmer ..………....35  
Tech Tactics.  Reviewed by W. Jacobs …….……..… 36 
Instructions for Contributors  ……………….…….... 38

 
 
 
 
 

 
ISSN 0148-1061 

Volume 29 
No. 1 

Summer 2006 



 

_________________________________________________________________________________________________________ 
Education Libraries Volume 29, No.1 Summer 2006  4 

 
 
 
Thinking inside the box. 
 
Academic librarians have a deep respect for the entity we call information. We value the ideas that the 
creators set forth, and we acknowledge the significance of the “container” of that information, be it 
physical or electronic. As any cataloguer about hardback vs. paperback vs. digital versions of a novel – 
let alone illustration variations, abridgements, revisions, and so forth. The new FRBR guidelines codify 
those relationships, and provide an intellectual concept map of the development and manifestation of 
ideas and information. 
 
Furthermore, academic librarians gleefully delve into those containers. We love to ferret out factoids, 
compare entries, extract relevant charts, and choose signature art examples. We produce bibliographies 
about whole documents (including web sites) as well as items within them, such as Book Lover Quotes. 
We create web portals that link the user to pre-selected sources. 
 
Nevertheless, academic librarians tend not to deconstruct those containers, or disembowel ideas from 
their documental entities. We store and retrieve, but we do not change the information as it is presented. 
We tend not to be anthologists. We tend not to create information. 

 
That mentality has been shifting. Academic librarians have produced publications: library histories, 
research studies, information literacy tutorials, and the like. With the advent of electronic publications, 
producing and packaging  information has become more common. Digital formats facilitate repurposing 
the same information, morphing an outline into a PowerPoint presentation or hyperlinked webpage, as 
needed. As long as the information sources is credited (“anchoring” it) and intellectual property rights are 
observed, academic librarians are seeing advantages of combining and synthesizing ideas/information 
per se as a value-added service for their users. We are thinking in and across boxes. 

 
The articles in this issue look at electronic information packaging. Both were inspired by recent library 
conferences. The SLA conference in Baltimore featured several sessions on RSS feeds, blogs, and wikis. 
Karen Huffman’s presentation on National Geographic Society’s ventures into library broadcasts was 
fascinating – and the source of the following article. ALA’s annual conference highlighted library digital 
efforts and techno-marketing. Of special interest was the research librarians’ meeting, which focused on 
ejournal concerns. Follow-up to a technical services meeting at ALA led to Susan Karplus’s analysis of 
learning management systems use by academic librarians. The dynamic duo Bober and Wade offer 
related websites. The reviews also pack a lot of information too, thanks to our faithful contributors. 

 
The next two theme issues for Education Libraries? The new world of information organization 
(November 15 deadline) AND outreach (March 15 deadline). Plan ahead. 
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Integrating Academic Library Resources and Learning  
Management Systems: 

The Library Blackboard Site  
 

Susan S. Karplus, Saint Mary’s College 
 
 

Abstract 
 

This paper discusses a plan for integrating information literacy instruction sessions and other intermediate 
consumer community links by developing a library presence on a campus online learning management 
system: Blackboard. On this site, core information literacy tutorials and assessments are augmented with 
subject area library links, podcasts, blogs and RSS feeds. The academic library Blackboard site also 
serves as a demonstration model for information and links that are added to faculty Blackboard sites as a 
means of promoting library resources to their students. A literature review-based analysis examines the 
extent to which the use of learning management systems improves academic library services. 
 
Twenty-four hours every day, students are likely to be found searching Google, Instant Messaging with 
friends, and checking email. This new digital world has been referred to as the intermediate consumer 
community (ICC) (Dempsey, 2005). Due in part to the resources offered in the ICC, the academic library 
is less often the place for browsing and passing time exploring the stacks for a good book to read.  
 
Despite the changing landscape, the academic library has remained the locus for doing research project 
assignments (Lewis, 2004). This learning process requires that the student gain skills in information 
literacy, ask the reference librarian for help, explore subject pages and databases, and find a computer 
terminal to type up the material. It is critical that the new ICC formats be incorporated so that academic 
libraries can continue to provide research and information literacy instruction and resources within a 
structure that students access daily.  
 
Integrating the ICC and academic library resources into a readily accessible framework available to the 
students has two benefits: 1) the research process can be brought closer to the student's everyday world; 
2) the ICC can be utilized to provide greater access to library resources. One common location for this 
integration is the institution’s online learning management system. 
  
Founded in 1997, the Blackboard Company provides e-education enterprise software applications 
and services that are licensed on a renewable basis. The Blackboard Learning System is the most 
widely-adopted course management system among U.S. post-secondary institutions (Blackboard, 2006). 
Basically, these web-based integrated management systems serve as electronic “containers” to store, 
link, and retrieve documents as well as provide telecommunication tools.  
 
This paper focuses on the Blackboard system, although other learning management systems may 
provide similar services. All of these systems belong to the ICC, operating externally to the academic 
library. The Blackboard site may be a stand-alone library shell, or contain modules, pods, and links that 
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can be copied and transferred to faculty class sites. It would be expected that information literacy 
modules would form the core of the Blackboard resources offered.  
  
Analysis of library initiatives suggests successful aspects of Blackboard information literacy programs with 
ICC additions to augment the offerings and provide an attractive, useful magnet for students with 
information needs.  
 

Literature Review 
 

The Association of College and Research Libraries Association (ACRL) information literacy 
recommendations rose in part from the need to prepare a mission statement for the effective collaboration 
among disciplinary faculty libraries. Category 7, "Pedagogy" provides a focal point for discussion. 
 
Pedagogy for an information literacy program: 

·  supports diverse approaches to teaching 
·  incorporates appropriate information technology and other media resources 
·  includes active and collaborative activities 
·  encompasses critical thinking skills 
·  responds to multiple learning styles 
·  supports student-centered learning 
·  builds on students' existing knowledge; and 
·  links information literacy to ongoing coursework and real-life experiences appropriate to program 

and course level  (ACRL, 2003). 
 

Of these pedagogical characteristics, “encompasses critical thinking and reflection” and “includes active 
and collaborative activities” serve as basic tenets of constructivist learning theory, developed by Dewey, 
Piaget and Bruner. In this view “learning is an individual process that requires the students to actively 
engage with their environment, to take responsibility for their own learning and to internalize and 
personalize the knowledge they have gained” (Thomas, 2004, 104). In thinking about the applications of 
Blackboard in the academic library, the constructivist theory of education seems particularly relevant. 
 
Academic libraries have traditionally focused on the resource aspect of information literacy. Consortia 
catalogs, interlibrary loan. and document delivery have expanded the materials  available to the user. 
Interlibrary services have begun to merge with commercial online, web-based products. New interfaces 
and software capabilities have preoccupied technical services.  
 
At the same time that librarians are struggling with traditional technical service (Price, 2006), a new entity 
is galloping ahead, attracting attention and gathering momentum that cannot be ignored. The 
intermediate consumer community (ICC) is gathering steam outside of the library and begs to be 
integrated into the academic library world.  
 
The Apple Corporation, with its progeny iPOD, is aggressively pursuing the academic market. Apple is 
backing this frenzy with the Podcasting University, now available in a beta-test version on more than 200 
campuses nationwide. Academic library workshops on understanding podcasts and how to make them 
are becoming more frequent. In addition, RSS feeds and blogs are often used by students and are seen 
as links on various websites within the academic community. The debate on whether to join Instant 
Messaging and Chat reference consortiums continues in back room library staff cubicles. In and out of the 
academic library setting, these resources are swirling among students, staff and faculty. 
 
In the past five years, the development of Google Scholar and other search engines, Redlightgreen, 
Worldcat, blogs, RSS feeds and podcasting have generated the potential for the creation of a completely 
new program area in academic libraries.  Dempsey (2005) writes:  

For example, we might discover that something exists in Google but then be passed to a variety of 
location and fulfillment services (buy from Amazon, buy from used Booksellser, locate in a nearby 
library through Open Worldcat, be directed to a local catalog by a resolver routing service). 
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Nevertheless, the search for articles on the integration of learning management systems into library 
electronic resources often comes up empty handed depending on the database examined. The paltry 
results seem to be a function of the lack of creative endeavors in libraries to undertake such a project and 
the lack of reporting on programs that are being developed (Lewis, 2004).  
 
In many colleges, the one electronic campus location students are most likely to visit daily is the 
Blackboard site for the classes in which they are enrolled. It meets the criteria for a service that would 
bring the library and the ICC together. Dempsey (2005) has written: 

End users will still make use of library services in person; however, the model in which library 
services are consumed by a system that supports a user workflow will become increasingly important. 
Intermediate consumers of library services will include the learning management system, the 
enterprise portal, the RSS aggregator, and the search engine…. So librarians must ask: How do I 
expose services to a search engine, a learning management system, or an RSS aggregator?  

 
On Blackboard, students have the opportunity to check assignments and due dates, attend chat sessions 
for their group or the whole class, answer queries and comments on the Discussion Board, check grades 
and posted files on the File Exchange. Often, there are assigned readings and links to articles that can be 
accessed with a single click on the link. In short, they actively engage in a learning environment in which 
they choose from a variety of resources and venues. 
 
Based on the literature, there seem to be two points at which the library and the ICC might be integrated 
to promote interactive learning. The first is the posting of information literacy modules onto Blackboard. 
The second is the potential for including podcasts, blogs, RSS feeds, Google Scholar and other links on 
the site. In some cases, the podcasts may be tutorials or modules for the information literacy instruction. 
This would facilitate a three-way integration of Blackboard, information literacy instruction, and the use of 
the newer podcasts format for instruction and evaluation. 
 
The potential for integrating information literacy tutorials is evident; they are available and may be 
adapted to specific library needs. From this beginning, the addition of other ICC resources might be 
expected to follow in short order. Learning modules and assessments may also be designed specifically 
to meet the American Library Association (ALA) recommendations or other guidelines that are selected 
by library staff. Depending on time and monetary resources available, a seamless program of literacy 
instruction may be developed on Blackboard to provide a stand-alone program with a structured, user-
friendly point of entry for students who want to access the library resources any time they have Internet 
access.  
 

Information Literacy Modules 
 

Information literacy instruction is currently a key component of academic library programs and central to 
the evaluating academic library by accrediting boards such as the Western Association of Schools and 
Colleges (WASC). For example, in bringing the University of Texas information literacy tutorial (TILT) to 
the students at Alfred University, the instructional librarian wrote: "…it wasn't until our Middle States 
accreditation review was coming up in 2003 that we fully appreciated how this tutorial could bolster our 
current information literacy efforts" (2003, Roberts). 
 
 Integrating information literacy instruction into the Blackboard site for a given course is probably the most 
effective means of reaching the student in an electronic venue that they visit every day.  Roberts (2003) 
has written, " ….we have not been able to reach every student before he or she graduates, and have not 
been able to incorporate an assessment peace into our I.L. program.  …when we were faced with Middle 
States and ACRL standards, it became clear that we needed to add some form of assessment to our 
program" Roberts (2003).  
 
In 1998, the University of Texas System Digital Library developed an online tutorial called the Texas 
Information Literacy Tutorial (TILT, 2006). This open access program has various modules and an 
evaluation to assess student learning. TILT has been adopted by other libraries, including Alfred 
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University.  Roberts (2003) writes: "it wasn't until our Middle States accreditation review was coming up in 
2003 that we fully appreciated how this tutorial could bolster our current information literacy efforts."  For 
Roberts, the TILT program integration was not a substitute for classroom instruction. Instead, it provided 
reinforcement for concepts taught, a "stand alone tutorial" for students who did not attend the classroom 
instruction and a "stand alone assessment" to evaluate learning of the concepts. Using the open access 
available through TILT, Roberts posted the TILT modules to the Blackboard site, and further adapted the 
TILT assessment such that it could be placed on the site as well. TILT became a "course offering" on 
Blackboard, which students could access anytime with their login information. Although successful, 
Roberts found an improved tutorial at Searchpath (http://www/wmich.edu/library/searchpath), which more 
effectively used photo images, updated script, and design. Presumably, it could be adapted and 
integrated into Blackboard since it has an open publication license (Roberts, 2003). 
 
Information literacy instruction is already the basis for class Blackboard sites at some colleges. For 
example, at St. Mary's College in Moraga, California, Blackboard information literacy tutorials have been 
used for three years. Every semester, the Instruction Librarian sets up a shell for the Composition 4 and 
Composition 5 classes. Each Blackboard shell has a common unit of tutorials, a pretest and a posttest 
available on the class Blackboard site.  
 
One advantage of incorporating tutorials and pre- post-tests into Blackboard is that the scores are 
automatically recorded as students complete the tests. The faculty has instant feedback as to who has 
taken the test and the scores obtained on each question as well as in total. Librarians and faculty can 
then able to evaluate not only the students' performance but also the efficacy of the tests as it becomes 
apparent that some of the poor scores on some of the questions may have been due more to the 
improperly worded questions than to the students' subject knowledge. 
 
Besides posting tutorials and assessments on Blackboard, librarians can also set up file exchanges and 
discussion boards for groups or individuals to share questions or drafts of their research papers. In a 
single library site, different classes can be partitioned such that they have their own space for providing 
class resources, file exchange, discussion board, grading, tutorials and assessment. If the tutorials and 
assessments are moved to individual faculty Blackboard sites, the librarian may still be authenticated to 
review the class results on the material presented on information literacy. 
 
Administering the tutorial, pre-test and post-test to every class uniformly has costs and benefits. In some 
institutions, faculty are neither required to use the Blackboard program nor to have their classes attend 
the instructional sessions provided by the librarians. Transfer students and some others might not have 
had prior access to the Blackboard tutorials. In addition, many librarians are permitted academic freedom 
to present the information literacy material as they choose; they may use the tutorials as the basis of the 
instruction session, but the material and learning approach used may vary widely.  
 
In an academic setting, success in using Blackboard to provide information literacy tutorials and 
assessments seems to be related to several factors. First, the library instructors fully participate and 
support the program’s development and implementation. Second, the staff work together to create an 
agreed-upon list of learning objectives based on the ALA standards. Based on the list, librarian instructors 
collaborate to design a single pre- and post-test that used in every class. The tests are identical so that a 
clear indication of whether the material had been learned is evident. Third, the material presented in the 
classroom meetings reflects the objectives covered in the tutorials and assessments. Whether the 
classroom material is presented in lecture or more interactive format, the focus is consistent and 
supported consensually by the librarians. Finally, the librarians and the faculty members reach an 
agreement early in the semester not only about the learning philosophy and material to be presented but 
also about the value in having every class participate and support the program. Consistency in the 
program has many advantages in providing a uniform instructional service to the students. However, 
given the independence of the academic setting, full collaboration may be difficult to achieve. 
 
Beyond information literacy tutorials and assessment, the Blackboard platform can be used to support 
assignments and resources useful to the students. For example, the current process that San Jose State 
University librarian instructors for to set up the information literacy instruction sessions involves several 
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steps. The librarian contacts the instructor, who typically emails the librarian a copy of the research 
assignment. The librarian then assembles helpful materials and resource, which are placed on the truck 
and listed bibliographically in a word file. Third, the librarian compiles a worksheet based on the 
information and concepts to be covered. This may be specific to a particular class or subject area or may 
be more generic. Additional printed reference materials and a class evaluation form are sometimes 
collated into packets for each student. All of these materials may be made available to students on the 
Blackboard site. Even if some students misplace a printed packet, they can access the resources 
whenever needed. The Blackboard shell may be retained from one year to the next preempting the need 
to repeat the preparatory work from year to year. 
 

Podcasting, RSS and Blogs 
 
The continued popularity of Apple’s iPod is undisputed. At the Macworld Expo keynote speech on 
January 10, 2006, Apple CEO Steve Jobs reported sales of over 42 million iPods total, fourteen million in 
the first quarter of  fiscal year 2006 alone (Wikipedia, 2006). 
 
Although the earlier generations of iPods were limited to audio transmittal only, more recent models have 
included video capabilities. In combination with the Apple software program, Garage Band, it is now 
possible to compose podcasts with amazing audio and visually mixed capabilities. No longer will it be 
necessary to post text-only tutorials on information literacy; tutorials can offer streaming video and audio 
productions customized to the particular concepts to be emphasized by an instructor or librarian. 
 
The adoption by the academic community of podcasts is nowhere more evident that at Stanford 
University. In a cooperative effort with the Apple Corporation, Stanford joined the podcast University beta-
testing program. Numerous lectures are available to students and the public in podcast format. These 
podcasts can be obtained from an aggregator such as Podracer, Podget, or iPodder -- or directly from the 
university website.  
 
One advantage of podcasts is that they can be downloaded from a desktop or PC, and listened to 
anywhere an iPod can be taken. For example, a student could download a class lecture and listen to it on 
the way to class or in preparation for an exam. With respect to the library, a podcast might introduce the 
student to a particular electronic database, or it might provide the tutorial for an upcoming information 
literacy class session.  
 
In the context of learning management systems, utilizing podcasts is a means to reach students in a 
format they use daily. In order to increase student access to the podcasts, the file links may be posted to 
Blackboard and the library webpage. File can even be cataloged in the library online catalog. 
 
Other formats that may be posted to the Blackboard site include RSS feeds and blogs. An RSS 
aggregator may be used to select feeds that are current, relevant and subject-based. These feeds could 
be updated according to the specifications set by the instructor or student. Feeds selected by the 
instructor would be screened for quality of content. In the same manner, links to blogs could be added to 
the Blackboard site. The same quality controls could be instituted as for the RSS feeds. 
 
In recent developments, agreements have been made between electronic database vendors and 
Blackboard. For example, ENCompass provides an interface on Blackboard that allows students to 
search three different Lexis-Nexis databases. The announcement of the new product included the 
following description: "…the interaction with the Blackboard Learning System brings library resources to a 
familiar and comfortable environment and makes it easy for faculty to provide quality library resources as 
part of their online course setting" (Information Today, 2002). 
 

Analysis  
 

Information literacy instruction tutorials can be the core offering of the academic library Blackboard site. 
However, Blackboard shells can also be populated with information and connections useful to all users. 
Most promising content includes supporting resources: subject area material, podcasts, blogs and RSS 
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feeds. Blackboard shells can be set up by Information Technology (IT) administrators solely for librarian 
use in their interactions with students. Alternatively, the library site can serve as a focal point for faculty 
who can then incorporate the resources and links into their own Blackboard shells. Administrator and 
librarian assistance allow faculty to customize their Blackboard sites to link to the library resources most 
beneficial to their subject area. 

 
The potential of learning management systems for libraries is obvious. However, in examining libraries’ 
use of Blackboard and other technologies, the query time and again was whether the new formats were 
an improvement over the prevailing procedures. There is already evidence for the popularity among 
instruction librarians of the information literacy Blackboard tutorials and assessments. In the academic 
libraries mentioned above, most of the instruction librarians have utilized tutorials for their classroom 
session. Evaluation of the student responses to the tutorials’ questions has resulted in the recognition that 
the questions need to be compiled by the entire instructional group. Instruction librarians can add specific 
information about questions to be asked based on their own familiarity with the subject matter.  
 
Important to keep in mind is that a library Blackboard site requires frequent evaluation to ensure that it 
meets student information needs in an updated fashion. The links and connections must be checked 
frequently as websites and database vendors change their offerings. In addition, instruction librarians 
need to monitor student work to determine whether the students are mastering the material and which 
information and resource links prove useful as Blackboard records visits to each link. Librarians also have 
to work with Blackboard administrators to determine if and when there will be expiration dates for their 
shells. 
 
Copyright restrictions are a major consideration in designing and implementing Blackboard library 
resources. For example, the instruction librarian has the choice to adopt open access resources such as 
TILT, pay for proprietary products, or design tutorials and assessments from scratch. Despite the 
difficulties involved in building tutorials from the ground up, the advantages are clear: instructional 
librarians will gain knowledge from working on the project, they will be reassured that the concepts taught 
meet their list of the most salient objectives espoused by the American Library Association and their own 
curricular needs,  and they can choose whether to make their product available under an open access 
agreement or to protect it with a copyright. 
 
A second copyright consideration relates to the posting of other resources on the Blackboard site. Close 
attention must be paid to the Fair Use strictures and other guidelines to avoid legal penalties (Russell, 
2004). Copyright restrictions may also apply to podcasts, RSS feeds and blogs. Currently, many podcasts 
have open access. This may change as the value of the program is perceived to increase relative to the 
merits of making it available to everyone. The same situation holds true for RSS feeds and blogs. 
 
Finally, in thinking about the costs in labor and resource commitment, library staff must determine 
whether they can allocate sufficient time to develop the program. The advantages of providing a stand-
alone tutorial as well as numerous links to online and library resources seem great in number. Once 
established, the program requires little maintenance, suggesting that the major staffing costs will occur in 
the near term.  
 

Summary 
 

Overall, it seems that the benefits of establishing a library Blackboard site outweigh the costs incurred 
upfront in designing and mounting the program. Most importantly, Blackboard connects a constructivist 
educational approach to library instruction programs. That is, through interactive educational instruction, 
the student is better able to internalize the information and gain a conceptual understanding of the 
material. When presented with a similar learning environment in the future, the student can apply these 
critical thinking skills effectively. 
 
The benefits of utilizing Blackboard to connect the library and students are readily apparent. First, as with 
the library website, the use of Blackboard provides library resources to students on a  24/7 basis. 
Moreover, Blackboard has other capabilities such as permitting the students to post files to the 
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Discussion Board and threads to the File Exchange. Blackboard can be set up by class or for groups 
within a class, allowing individuals and groups to access Blackboard specifically for their own 
informational needs. The ability to customize pages and insert assignment and class resource links also 
benefits the end user. Furthermore, Blackboard provides feedback on student work, facilitates grade 
posting, and provides a way for students who have missed information literacy sessions to make up their 
work. The stand-alone tutorials can be utilized at any time or place by students to meet their needs for 
discussion a particular concept.  
 
In addition, the Blackboard site provides a readily accessible point of entry for users to interact with library 
resources. It is a method of reaching the students in a format they access every day for their academic 
classes. The software flexibility enables changes to be made as courses and subject requirements 
change. In the long term, it can provide for accumulating and building library resources that potentially 
can be archived and contributed to the library catalog.  
 
In sum, a library Blackboard site provides tutorials, information, and links in a pedagogically viable format 
that can be accessed by the entire campus community anytime, anywhere. The site can be the focal point 
for many librarians in one location thus ensuring a consistent, collaborative instructional program. 
Moreover, the content and links may be transferred to faculty Blackboard sites to ensure further 
dissemination of the information literacy skills required by the students or retained by the library as an 
archival collection. 
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Web 2.0: Beyond the Concept 
Practical Ways to Implement RSS, Podcasts, and Wiki s  

 

By Karen Huffman, National Geographic Society 
 
 

Abstract  
 
This article focuses on how the National Geographic Society’s Libraries & Information Services has 
implemented RSS, podcasts and wikis with suggested practical application for academic libraries. The 
article is an adaptation from a presentation given during the Special Libraries Association’s Annual 
Conference, June 2006 (Huffman & Ferry, 2006). 
 

The Sparks That Ignited Us…. 
 
National Geographic’s Libraries & Information Services (LIS) discovery and implementation of 
technologies dubbed “Web 2.0” has been an evolutionary, rather than revolutionary process. We watched 
the trends to evolve our products and services. In 2005 we began seeing online news sources like 
BBCnews.com offering alternative ways to access their content. New RSS-labeled icons appeared in the 
margins of websites with links to directories of feeds. These RSS directories generally organized their 
feeds either topically or by news section and often included frequently asked questions about RSS as well 
as recommended feed readers. As information organizers (and multi-taskers who streamline their work 
processes wherever possible), we initially saw RSS feeds as a way to keep current with news sources, 
blogs, and research sites that were regularly publishing content through XML-based feeds!  

 
We saw the arrival of podcasts on the heels of RSS. In January and February, 2005, the Pew Internet and 
American Life Project conducted a survey, and found 22 million, or 11%, Americans age 18 or older 
owned an iPod or MP3 player. Apple’s freely-available iTunes library brought podcasting to the 
mainstream with the launch of its “Podcasts” directory in June 2005. iTunes’ integrated approach offered 
the ability to easily locate podcasts, subscribe to RSS feeds, and transfer them to an iPod. “In the first two 
days of availability…iTunes customers subscribed to more than 1 million podcasts” (Laue, 2005). Within 
the same month, companies like ABC news, Disney Online, and ESPN.com launched large collections of 
podcasts via iTunes (“ABC News…,” 2005; Pogue, 2005). 
 
Colleges and universities were making the news. Duke University in Durham, North Carolina, was an 
early adopter of iPods. As an experiment in the fall of 2004, the University gave all incoming freshmen 
iPods to “help invigorate the university’s academic life” (Read, 2005). Although the year-long study found 
that not all curriculums necessitated the use of iPods, the devices did prove beneficial for some and 
would continue to be supported by the courses that required the devices. Apple also saw an opportunity 
to support educational initiatives of colleges and universities by launching iTunes University (iTunes U), a 
freely-available digital archives and Web hosting solution (Gordon-Murnane, 2005; Read, 2005; 
Stephens, 2005; Udell, 2006). 
 
Wikipedia’s exponential growth since its inception 
in mid-January of 2001 has intrigued and 
confounded the professional community, bringing 
attention to this digital, collaborative 
encyclopedia among writers and analytics in the 
news, professional journals, magazines, and 
blogs and as “hot topics” during conferences. In 
March, 2006, Wikipedia reached one million 
articles, and as of July, 2006, it now contains 
more than 1.28 million articles (Schiff, 2006; 
Wikipedia, 2006). 
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New wiki-based websites were appearing daily. Professional literature began defining wikis, discussed 
their historical evolution, compared wiki engines and hosted solutions, reviewed advantages and 
disadvantages of wikis, and offered examples of practical implementation efforts. As a result, National 
Geographic’s Libraries started envisioning possible benefits for using collaborative applications such as 
wikis (Chawner, 2006; Clyde, 2005; Fichter, 2006; Ishizuka, 2005). 
 

National Geographic’s Libraries Applied What We Lea rned 
 
We took a pragmatic approach with Web 2.0 applications through first-hand experience. As Greg Notess 
expressed in the May/June, 2006, issue of Online: “Rather than debate the overall merits of the 2.0 
movement, information professionals should explore the territory, techniques, and examples to find the 
most useful applications in your own work environment.” We realized that Web 2.0 was more about a 
concept on how the Web was evolving from flat HTML-based pages (i.e. Web 1.0) into interactive, social 
areas that integrated easily with people’s lifestyles. We also knew that not everything we tried would 
work, but if we didn’t explore and “play” with applications to understand how they worked, we could not 
see what potential they might have for our organization and its community. 
 
We continue to offer products and services through traditional channels. For example, we still market 
through our outreach/liaison program, email newsletter, brochures, and flyers. Our Libraries website 
offers a rich collection of products and services including links to our catalogs, subject research guides, 
subscription databases, and training class descriptions. Staff can choose weekly training and learning 
opportunities from a variety of formats: hour-long classes, 20-minute coffee and cookie breaks, one-on-
one sessions, and online training tutorials and e-learning materials. 
 
Web 2.0 applications offered the ability to evolve our content and services and develop new ways to 
market, present, and further expand our research offerings. It was not costly to experiment with different 
tools. We migrated our Libraries website to LunarPages.com, a Web hosting company that charges 
minimal yearly fees (about $100 a year) and supports industry-standard Web server configuration. By 
moving our website to a new hoster, we had a “sandbox,” or space, to start testing our ideas. Our largest 
success stories to date have included our implementation of RSS, podcasts, and wikis. We have also 
experimented with online communities and blogs but have had less internal traction for these 
applications. 
 
RSS and Podcasts. About a year ago, we started building a directory of recommended RSS feeds for 
our customers. We also offered several 20-minute “coffee breaks” to introduce RSS and teach how to set 
up a Web-based reader like Bloglines.com to aggregate feeds for research purposes. With the launch of 
our new Libraries website in September, 2005, we ran streaming RSS feeds on our Libraries home page 
using an Open Source PHP parser called Magpie RSS. In contrast to our research-focused 
implementation efforts, two large local public library systems described how they had implemented RSS 
for marketing their services and events during last spring’s annual Computer in Libraries Conference in 
Washington, D.C. 
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Directory of Recommended RSS Feeds for Our Research ers 
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Library’s Home Page: RSS feeds from BBC News  and New York Times  (right sidebar) 

 
 
With some experience and understanding of RSS, we decided to explore podcasting. Our user 
community is from demographically diverse age groups, and we realized that not everyone wanted to 
receive information in the same way. Podcasting offered an additional marketing and information delivery 
channel to augment (not replace) our other marketing efforts.  
 
National Geographic was fortunate to have the internal resources to do this: We have a studio and 
recording/editing equipment in our Audiovisual division; streaming audio capabilities on the desktop; 
available bandwidth (okayed by Information Systems & Technology [IS&T]); and our corporate intranet as 
a central means for distribution. We also are fortunate to have library staff with good radio voices and 
others with experience in radio writing and music production. We offered the opportunity to “try out” as 
broadcasters to all library staff – not just the report writers.  
 
In October, 2005, we developed and branded a handful of podcasts from content we were already 
producing. These podcasts laid the groundwork for our weekly 20-minute podcasts based on our daily 
“Business Intelligence” and “National Geographic in the News” reports, our twice-weekly science-focused 
report called “EarthCurrent,” our weekly “Missions Report,” and monthly topically-focused “Special 
Reports.” Our archivist started monthly recordings of an “NG History Moment,” and shortly after we began 
to podcast the “Trends Analysis Group Quarterly Report.” 
 
Podcasting has helped us reach our younger staff at the Society and to look “cool” to the more 
technically-savvy staff. We also wanted to educate our executive staff on podcasting and its potential for 
the consumer market through practical applications and easy delivery channels. For an executive retreat, 
we uploaded NG content that was ready for podcasting onto new iPods. The executives “got it.” NG 
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began an enterprise podcast in August, spurred on by a library-led cross-divisional group that compiled 
assets, initiated enterprise branding, and negotiated with iTunes. 
 
Wikis.  As we were redesigning and building our new Libraries intranet site last summer and fall, we 
started experimenting with wikis. Wikis are online collaborative communities that lend themselves to 
continuous editing and refinement of content. They work best at aggregating and distilling shared 
knowledge and include the ability to track article evolution so that content often reflects a blend of voices.  
 
As mentioned earlier, we followed the news about Wikipedia and reviewed other research-focused wikis 
that might offer potential resources for our editorial groups. Many wikis aggregate collections of 
knowledge and are good starting points for understanding a topic or finding links to additional resources. 
So, we began teaching our patrons about these exploding social applications, pointing them to potential 
research sources. 
 
After formulating some initial ideas, we decided to implement a wiki. In August, 2005, we launched the 
“Libraries & Information Services Wiki” (LIS Wiki) using MediaWiki, an Open Source application originally 
developed for Wikipedia. Our library staff began using the LIS Wiki by adding their resumes including 
pictures and anecdotal information about their interests, animals, and children. We decided to aggregate 
in the wiki our 20-minute coffee-break handouts, compile quick reference materials, and convert 
dictionary-like pages including our “Records and Archives Classification Dictionary” and our “NG Lingo” 
list for new employees. Within less than a year, our LIS Wiki has expanded to include intra- and inter-
divisional projects where team members can brainstorm and develop ideas for our consumer market, 
collaborate on status reports, and share research endeavors and information on trends, including links to 
working documents.  

 
 Examples of LIS Wiki home page, News Collection pr oject status, and “NG Lingo” dictionary  
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In September 2005 we started work on a Women Explorers Initiative to support content and product 
development for all areas of the National Geographic. We built a viable and collaborative research tool 
using a wiki that a cross-divisional team was invited to use to research and write about selected women. 
The “Women Explorers Wiki” is a research portal for internal staff which currently has nearly 250 entries 
and 20 contributors. We have recruited academic interns from the local library science programs to assist 
with research and writing entries. Members of the team officially launched the “Women Explorers Wiki” in 
March, 2006, during Women’s History month.  
 

 “Women Explorers Wiki”  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
Our wikis continue to grow…. In July 2006 we launched two additional wikis: 1) a story development wiki 
for one of our National Geographic editorial groups to organize research material and collaborate on 
related ideas; and 2) a procedures manual, enabling our International Channels group the ability to easily 
share and maintain best practices guidelines and contact information with external producers. 
 
Implementation of wikis work well in organizational cultures where there is a high level of trust. The 
organic nature of wikis is both its strength and weakness. By allowing anyone to add or edit anything 
there is a risk that this can lead to a chaotic information space. At National Geographic, we require 
contributors to create a username/login before they can contribute. We assign wiki managers and editors 
who develop norms and conventions for naming pages and adding content to help keep our wikis 
consistent. 
 
Beyond Open Source: If Open Source applications are not supported by the organization/institution, 
then find ways to integrate users into supported applications. We have a number of applications that 
permit contributions from our user community including “NG Insider,” our corporate intranet built by library 
staff in a Lotus content management product; our “Future Events Calendar,” designed by library staff and 
programmed by NG contractors using Java and a SQL database; and our Trends Analysis Group’s 
database, built by an IS&T staff member using FileMaker Pro. We have incorporated simple templates 
and Web-based forms to allow for collaboration within these resources.  
 
 

Basic Steps for Getting Started with Examples for A cademic Librarians 
 
This article illustrated ways Web 2.0 applications have been applied within a special library. All of the 
examples could easily be extrapolated to any library setting irregardless of type (i.e., special, academic, 
or public). Meredith Farkas, a distance librarian from Norwich University(Northfield, Vermont) developed a 
best practices wiki for librarians because, she said, “No one should have to reinvent the wheel when 
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another librarian has already done what they’re trying to accomplish” (Ishizuka, 2005). So, listed below 
are a few final ideas for learning more about Web 2.0, including practical suggestions for getting started: 
 

1) Read and review recommendations and best practices from books, news sources, magazines, 
professional journals and/or online subscription news and research services. 

 
2) Review Web resources. For example, 

·  The Earl Gregg Swem Library at the College of William and Mary in Williamsburg, Virginia, 
built a page of streaming RSS feeds from their blogs. 

·  Baylor University in Waco, Texas, has started “circulating iPods loaded with course reserves 
for music classes…. [Imagine how an] art library might circulate an iPod Photo with digitized 
images to support an art history course” (Stephens, 2005). 

·  Many colleges and universities including Stanford University (Palo Alto, California), Drexel 
University (Philadelphia) and Duke University are taking advantage of iTunes U’s offerings. 
(Read, 2005; Stephens, 2005; Udell, 2006)  

·  Three useful resources full of ideas and practical applications include Meredith Farkas’ 
Library Success Wiki: A Best Practice Wiki for librarians, a digital book from Wiki Science on 
starting a wiki, and WikiIndex, a wiki about wikis. 

 
3) Take advantage of local learning opportunities and conferences through professional 

associations and networks. 
 

4) Brainstorm ideas with colleagues. Initial implementation efforts do not need to be revolutionary. If 
the organization is interested in applying Web 2.0 ideas, then start by building guides to useful 
RSS feeds, podcasts, blogs, and wikis. Next, offer training and online tutorials that define the 
terms and enable users to gain comfort with the new ideas and tools introduced.  
 
At the University of Maryland’s College of Information Studies (clis.umd.edu), the master’s 
students use WebCT for online course studies. WebCT is an online course management system 
now owned by Blackboard. A wiki could easily be developed for distance learning or 
enhancements to in-class work and/or project collaboration and team experiences. 

 
5) Evaluate what resources are in-house and what the organizational culture will permit. Depending 

on technical expertise and staff size, a library may prefer to focus on content and services rather 
than on application maintenance and development. If so, then subscribe to services that set up 
and manage the applications. For example, the following offer hosted solutions for minimal costs: 
Typepad.com is a blogging service; LiveJournal.com builds communities; and JotSpot,com hosts 
wikis. 

 
 

Balancing risk and organizational culture 
 
In the short time National Geographic’s Libraries has explored the Web 2.0 landscape, we have learned 
some valuable lessons: 
 

• Make technology work to benefit users; don’t make users slaves to technology.  
• Define the “spaces” – what to use, when, and for what. 
• Pilot ideas to show concepts and how to use the applications. 
• Track metrics to measure impact. 
• Deliver on promises – stay focused.  

 
To be successful in building new tools and resources, risk-taking is key. A library must decide what their 
organizational culture will permit. Look for what might lend itself best to Web 2.0 applications or 
brainstorm new products and services. Be creative, have fun, and go for it!   
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Compiled by Anne Wade and Chris Bober, Concordia University, Montreal, Quebec 
 

 
General 

 
Fenner, J. & Fenner, A. (2004, Fall). The future in context: How librarians can think like futurists. Library 
Philosophy and Practice,7(1). Retrieved on July 2, 2006, from http://libr.unl.edu:2000/LPP/fenner2.htm 
 
The authors provide an insightful look at what the future holds for academic libraries stressing the need 
for a “future pull” way of thinking. Trends are categorized by Users and Services; Personnel and 
Management; and Resources. One of their forecasts predicts an increase in the pre-packaging of 
information, such that “some packaging can be virtual, such as the subject portals that group Web 
resources, databases or other digital resources together in clusters by subject area or user preference. 
Packaging can also be physical, such as grouping common or class readings together, assembling all 
necessary materials for school assignments, bagging selected children's books intended for one age 
group, or combining relevant informational and resource materials on specific topics.” 
 
Gibbons, D. (2003, March). Building upon the MyLibrary concept to better meet the information needs of 
college students. D-Lib Magazine, 9(3). Retrieved May 17, 2006, from http://www.dlib.org/dlib/march03/ 
gibbons/03gibbons.html 
 
This article describes the integration of “CoURse Resources” into the University of Rochester Libraries’ 
portal. “CoURse Resources” is a relational database which matches subject librarian selected library print 
and electronic resources with specific courses offered by the University. It was created to address the 
concern that students were not readily adopting MYLibrary type portal systems. It has proven to be a 
successful initiative as ”the service dynamically generates web pages tailored to university course 
offerings, thereby meeting the immediate information needs of students in their medium of choice.” 
 
Gulati, A. & Raina, R.L. (2000, Fall). Professional competencies among librarians and information 
professionals in the knowledge era. World Libraries, 10(1/2). Retrieved on July 2, 2006, from 
http://www.worlib.org/vol10no1-2/gulati_v10n1-2.shtml 
 
Gulati and Raina review the required professional competencies for librarians including those related to 
Knowledge Analyses, Knowledge Synthesis, Knowledge Repackaging, and Knowledge Retrieval.  
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Library Portals 
 
Hamblin, Y. (2004, November). LibPortal project: Case studies of portal Implementation in higher 
education libraries – a report to the Joint Information Systems Committee. Retrieved May 08, 2006, from 
Loughborough University, Library and Information Statistics Unit Web site:  
http://www.lboro.ac.uk/departments/dis/lisu/downloads/Lib Portal_Case_Studies_in_HE.pdf 
 
This report presents five case studies of academic libraries in the United Kingdom that implemented 
commercially produced portals. The portal vendors and their associated products are: Innovative’s 
Millenium Access Plus, Ex Libris’ MetaLib and Endeavour’s ENCompass. These case studies were 
“intended to assist libraries in the decision making process of how to manage their electronic resources, 
and whether or not a portal meets the requirements of the library.” 
 
Jackson, M. E. (2004, May) The current state of portal applications in ARL libraries: Results of a survey 
conducted by the ARL Portal Applications Working Group. Washington, DC.: Association of Research 
Libraries. Retrieved May 10, 2006, from http://www.arl.org/access/portal/PAWGfinalrpt.pdf 
 
This report is based on the findings from 34 Association of Research Libraries that responded to a survey 
in 2002 and to follow up interviews in 2003. A wide range of portal definitions and applications were 
reported. The continued success of portals will depend partly on the widespread adoption of existing 
standards, on libraries collaborating with each other to share their experiences, and on libraries effectively 
communicating their needs and requirements to portal developers.  
  
Library of Congress. (2005, December 14). The Library of Congress Portals Applications Issues Group. 
Washington, D.C. Retrieved May 10, 2006, from Library of Congress, Portals Applications Working Group 
Web site: http://www.loc.gov/catdir/lcpaig/ 
 
Established in mid-2002, the Library of Congress Portals Applications Issues Group’s (LCPAIG) mandate 
included the intention to pursue the development and enhancement of portal functionality for the library 
community as a whole. This resulted in the publication of its “List of Portal Applications for the Library of 
Congress” in July 2003. The portal requirements identified in this report can be adapted to meet the 
needs of other research library environments. Also featured is a link to “Academic Portal Products, 
Projects and Vendors, “which includes “portals used by academic and educational institutions to organize 
and present institutional information and courses.” 
 
 

Course Packaging 
 
Cohen, D. (2002, May/June) Course-management software: Where’s the library? EDUCAUSE Review, 
37(3), 12-13. Retrieved May 08, 2006, from http://www.educause.edu/ir/library/pdf/erm0239.pdf 
 
Academic libraries continue to make significant investments in digital collections, including online 
databases and electronic journals. This parallels the popularity and use of commercially produced course 
management software in higher education. There is growing concern that the library and its vast 
resources are not used to their full potential as course management software directs students to 
alternative resources of uneven quality. The resources and expertise of the library have to be integrated 
into future courseware development, and this should be done in close association with faculty and IT 
personnel. Furthermore, “librarians should determine the ways in which software products enable 
students to use the expertise of librarians and the collections, physical and electronic, of the libraries.” 
 
McLean, N., Lynch, C. (2004, May 10) Interoperability between library information services and learning 
environments -bridging the gaps: A joint white paper on behalf of the IMS Global Learning Consortium 
and the Coalition for Networked Information. Retrieved May 08, 2006, from http://www.imsglobal.org/ 
digitalrepositories/CNIandIMS_2004.pdf 
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This paper provides a thorough summary of the key areas where academic library information services 
and e-learning systems need to interact, and “to open a dialog with the global library communities in 
higher education and between these communities and the communities involved in instructional 
technology and management.” Academic libraries should expand on the support, content and expertise 
that they currently provide faculty and use it to develop learning management systems. 
 
Shank, J.D., Dewald, N.D. (2003, March). Establishing our presence in courseware: Adding library services to the 
virtual classroom. Information Technology and Libraries, 22(1), 38-43. Retrieved April 18, 2006, from 
http://www.ala.org/ala/lita/litapublications/ital/2201shank.htm 
 
The authors propose two methods for integrating library resources and services into courseware. Macro-
Level Library Courseware Involvement (MaLLCI) is a collaborative venture of librarians and courseware 
designers, developers and programmers. Its aim is to integrate all of the library’s resources, including the 
OPAC and all of its online databases, into the courseware domain. In Micro-Level Library Courseware 
Involvement (MiLLCI), the subject librarian works with individual faculty members to integrate customized 
library resources and services into the courseware module. The benefits and shortcomings of using each 
of these methods are also presented. Regardless of the approach, “if libraries successfully establish a 
presence in courseware, the gain will be an increased relevance with students, and strengthened 
relationships and collaborative ties with faculty.” 
 
Snavely, L., Smith, H. (2003, April). Bringing the library to students: Linking customized library resources 
through a course-management system. Paper presented at the ACRL National Conference (Charlotte, 
NC). Retrieved May 11, 2006, from http://www.ala.org/ala/acrl/acrlevents/snavelysmith.PDF 
 
This paper describes the integration of two library created modules into an existing course management 
system used campus-wide at Penn State University. The implementation of these two modules, 
‘Reserves Reading Tool’ and ‘Library Subject Guide Tool’ was “an innovative approach to bringing library 
resources into the learning and teaching environment by seamlessly linking the students directly to the 
most appropriate library resources for their course.” 
  
 
Compilers’ note: Text that is enclosed within quotations marks has been taken directly from the source 
document. 
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gathering and analyzing data. This resource is divided into eight parts: Foundations of the Discipline; 
Development and Individual Differences; Cognition and Cognitive Process; Motivation; Educational 
Content; Societal and Cultural Perspectives; The Educational Context; and Assessment of Learning, 
Development, and Teaching. Intended for scholars, teacher educators, in-service practitioners, policy 
makers and academic libraries.  
 
Arnett, J. J. (2006). Encyclopedia of Children, Adolescents and the Media . 2 vols.Thousand Oaks, 
CA: Sage. 1176 p. ISBN 1-4129-0530-3. $325. 
 
This encyclopedia offers current research and facts on the media’s interaction with children and 
adolescents. The over 400 entries in this work include topics such as the Internet, censorship, sex and 
violence on television and in video games, rock lyrics, warning labels, body image and digital media 
downloads. Includes coverage from the fields of psychology, education, media studies and 
communication, sociology, and public policy. Authors from around the world offer cross-cultural 
perspectives; there are entries on the media in Europe and Asia.  
 
Bascia, N., Cumming, A., & Datnow, A. (et al.) (Eds.) (2005). International Handbook of Educational 
Policy . Cambridge: Springer. Series: Springer International Handbooks of Education, Vol. 13. 1114 p. 
ISBN: 1-4020-3189-0. OCLC# 60417764. $425.  
 
Intended for policy researchers, analysts, academics and graduate students interested in educational 
policy, educational reform, educational governance and leadership, teacher quality, literacy, and 
workplace learning. There are fifty chapters written by nearly ninety leading researchers on contemporary 
and emergent trends in educational policy research. The book is divided into five sections: Large-Scale 
Reform; Leadership and Governance; Teaching Quality; Literacies; and Workplace Learning. Illustrations 
and comparisons of the conceptual implications are included. The sections cover the contemporary 
strategic emphasis on large-scale reform; substantive emphases at several levels – on leadership and 
governance, improving teacher quality and conceptualizing learning in various domains around the notion 
of literacies and concluding, finally, with a contrasting topic, workplace learning, which has had less policy 
attention and thus allows readers to consider both the advantages and disadvantages of learning and 
teaching under the bright gaze of policy.  

 
Block, C.C., & Israel, S.E. (2006). Quotes to Inspire Great Reading Teachers. A Reflect ive Tool for 
Advancing Students’ Literacy.  Thousand Oaks, CA: Corwin Press. 200 p. ISBN 1-4129-2647-5. OCLC# 
63171176. $32.95. 
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This curriculum book includes quotations from thinkers from in and out of education, from many cultures 
and eras. Each quote is associated with teaching practice and reading domains, including goal setting, 
comprehension, vocabulary building, assessment and collaboration. Information is provided about how to 
use the quotes in the classroom to improve students’ literacy, metacognitive skills, reflection and critical 
thinking skills. Each quotation entry includes three questions relating the idea of the quote to teaching, 
lesson prompts for using the quote, and literature links related to the quote.   
 
D'Amato, R, C., Fletcher-Janzen, E., & Reynolds, C. R., (Eds.). ( 2005). Handbook of School 
Neuropsychology . Hobeken, NJ: John Wiley & Sons. 984 p. ISBN: 0-471-46550-X 984. OCLC# 
61301689. $80.75.  
 
The Handbook of School Neuropsychology provides information on all aspects of school 
neuropsychology, from training and credentialing, assessment, and intervention to understanding and 
serving students with specific disorders or diseases. The 37 chapters are divided into five sections: 
Foundations of school neuropsychological practice; Development, structure, and functioning of the brain; 
Neuropsychological assessment for intervention; Understanding and serving learners with diseases and 
disorders and from special populations; and Neuropsychological interventions in schools. Appendices 
include a comprehensive neuropsychological questionnaire, sample neuropsychological evaluations, a list 
of associations, as well as sample neuropsychologically based IEPs. Intended for school and child 
psychologists, special education professionals, and students in both fields.  
 
Davison, C., & Cummins, J. (Eds.). (2006, October). International Handbook of English Language 
Teaching. 2 vols. Cambridge: Springer. Series: Springer International Handbooks of Education, Vol. 15. 
1200 p. ISBN 1-4020-1332-9. $360.  
 
This two-volume Handbook provides an examination of policy, practice, research and theory related to 
English language teaching in international contexts. Each volume has three sections and an index. More 
than 70 chapters highlight the research foundation for best practices, frameworks for policy decisions, 
and areas of consensus and controversy in second language acquisition and pedagogy. Intended for 
English language teachers (pre-service and postgraduate), researchers, teacher educators in ELT, 
administrators, graduate students in applied linguistics and education, and policy makers.  
 
DeBettencourt, L. U., & Howard, L. (2006). The Effective Special Education Teacher Handbook: A  
Practical Guide for Success.  Upper Saddle River, NJ: Pearson Education. 176 p. ISBN: 0-13-196192-6; 
ISBN 13: 978-0-13-196192-0. $26.  
 
Guide to preparing a professional portfolio demonstrating evidence of competency in self-selected areas 
(e.g., behavior management, collaboration), guidance in writing lessons plans and IEPS, choosing 
effective instructional and behavioral techniques and getting evaluated by their supervisors. It also 
describes professional and ethical standards and reproducible templates and rubrics. Intended for Special 
Education teachers and student teachers.  
 
Fletcher-Janzen, E., & Reynolds, C.R., (Eds.) (2005). The Special Education Alma nac. Hobeken, NJ: 
John Wiley & Sons. 576 p. ISBN: 0-471-67797-3. OCLC# 58526271. $42.45.  
 
Written by experts in the field, this almanac contains information about special education law, ethics, 
assessment, and educational strategies. Included in the 19 chapters are referrals, sources for test 
publishers, special education organizations, government agencies; resources on testing and report 
writing; to educational and internship opportunities; and descriptions of medications and syndromes. 
Intended for all libraries.  
 
Frisby, C., & Reynolds, C. R. (Eds.) (2005). Comprehensive Handbook of Multicultural School 
Psychology.  Hobeken, NJ: John Wiley & Sons. 1200 p. ISBN: 0-471-26615-9. OCLC# 61764466. 
$80.75.  
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This is a guide to current information about multicultural issues, science, and practice in school 
psychology. With contributions from the world's leading scholars in this area, it highlights the latest 
research in this area and offers practical information on integrating issues of cultural diversity into 
research and practice.  The seven parts of the book are: Perspectives on Multicultural School 
Psychology; Cultural Variation within American Subgroups; Educational Foundations; Psychological 
Foundations; Testing, Assessment, And Intervention Issues; Training and Legal Issues; and International 
School Psychology. Intended for school psychologists, as well as counselors, teachers, and 
administrators working in school settings.  Indexes.  
 
Hallinan, M. (Ed.) (2006). Handbook of the Sociology of Education.  Cambridge: Springer: Cambridge. 
Series: Handbooks of Sociology and Social Research. 600 p. ISBN: 0-387-32517-4; ISBN 13: 978-0-387-
32517-0. $74.95.  
 
Provides an overview of the field of education as viewed from a sociological perspective. Experts in the 
area present theoretical and empirical research on major educational issues and analyze the social 
processes that govern schooling, and the role of schools in and their impact on contemporary society. 
The six sections are: Theoretical and Methodological Orientations; Development and Expansion of 
Education; he Study of Access to Schooling; The Study of School Organization; The Study of School 
Outcomes; and Policy Implications of Research in Sociology of Education. Intended for social scientists, 
graduate students, and educators.  
 
Hamilton, P. (Ed.) (2006). Visual Research Methods . 4 vols. Thousand Oaks, CA: Sage. 1696 p. ISBN 
1412901510. OCLC# 57484084. $875. 
 
This collection includes contributions from writers in the symbolic and empirical research traditions on the 
topic of using visual evidence in social and cultural research. This work covers the varying uses of visual 
information in research methods. Contributions cover influential statements about the use of visual 
evidence and the central debates about visual culture and research methods in many fields including 
educational research. The four parts of this work are Classical Historical Statements, The Objectivity of 
the Visual, Visual Technologies, and The Visual as Method.  
 
Hobbs, D. & Wright, R. (2006). The Sage Handbook of Fieldwork.  Thousand Oaks, CA: Sage. 416 p. 
ISBN 0761974458. OCLC# 61878719. $130. 
 
This book presents a major overview of fieldwork as a method, examining strengths, weaknesses, and 
applications of fieldwork technique. 22 chapters cover substantive fields of empirical enquiry written by 
experts. Traditional and virtual fieldwork are covered. Subjects such as emotion, sexuality, sport, 
embodiment, identity, self-narrative and organizational fieldwork are covered. Written for use with 
undergraduate and graduate courses in qualitative research design methodology. 
  
Kincheloe, Joe L., et al. (2006). The Praeger Handbook of Urban Education. 2 vols. Westport, CT: 
Greenwood. 680 p. ISBN: 0-313-33324-6; ISBN 13: 978-0-313-33324-8.  OCLC# 62322163. $224.95.  
 

These two volumes contain ��������	
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 The ten major sections in these two volumes are: context of urban education; race 
and ethnicity; social justice; teaching and pedagogy; power and urban education; language issues; 
cultural issues of urban schools as seen in the media; doing research in city schools; aesthetics and the 
proximity of cultural institutions; and education policy. Intended for ������
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Kotz, S., Read, C.B., Balakrishnan, N., & Vidakovic, B. (Eds). (2005). Encyclopedia of Statistical 
Sciences. 2nd ed. Hobeken, NJ: Wiley. 9686 p. ISBN: 0-471-15044-4. $4800. 

 
This encyclopedia provides complete coverage of statistics in a single reference. The second edition adds 
to the complete first edition updates and supplements, covering new methodologies and extensions and 
updates of 1500 existing articles. 300 new articles are included. This edition describes new topics in the 
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statistical literature, and details methods and applications that have become better known since the first 
edition. Emphasis on applications of statistical methods in sociology, psychology and other disciplines. 
Cross-reference and bibliographies.  
 
Lauer, P. A. (2006). An Education Research Primer: How to Understand, Ev aluate and Use It. 
Hobeken, NJ: John Wiley & Sons. 184 p. ISBN: 0-7879-8323-3. OCLC# 62896451. $30. 
 
Intended for the beginning researcher, this resource provides the basics of educational research, 
including the relevance to school-based decision-making. It summarizes the various types of educational 
research, explaining their diverse purposes and methods. Such research as experimental research and 
descriptive research are explained, as well as the description of control groups and data collection 
methods used in research. This book was produced with the assistance of Mid-continent Research for 
Education and Learning (McREL). In addition to nine chapters, there is a glossary of education research 
terms and a research statistics tutorial. There are also sections on: tips on reading research reports and 
finding education research. references. 
 
MacArthur, C.A., Graham, S., & Fitzgerald, J. (Eds). (2006). Handbook of Writing Research . New York: 
Guilford. 468 p. ISBN: 1593851901. OCLC# 60373908. $65. 
 
Describes current knowledge on writing development in children and adolescents and the processes 
underlying successful learning and teaching. Coverage includes information from cognitive and socio-
cultural perspectives. It offers work by leading researchers on theoretical models, cutting-edge research 
methodologies and analytic tools. It provides data on the effectiveness of major instructional approaches 
and identifies key directions for future research. A section on cultural diversity, gender, special education, 
and bilingual learners is included. It is divided into five sections: Theories and Models of Writing; Writing 
Development; Instructional Models and Approaches; Writing and Special Populations; and Methodology 
and Analytic Tools.  
 
McKenna, M. C., et al. (Eds.). (2006). International Handbook of Literacy and Technology: Volume II . 
Mahwah, NJ: Lawrence Erlbaum Associates. 432 p. ISBN: 0-8058-5088-0; ISBN 13: 978-0-8058-5088-8. 
0-8058-5087-2 (cloth) $125. 
 
Offers an international representation of state-of-the art research, theory, and practice related to principal 
areas in which significant developments are occurring in the study of literacy and technology. It describes 
commonalities and challenges of literacy educators. This volume also includes contributors from six 
countries and five continents, as well as commentaries from experts across the field on the potential of 
technology in key dimensions of literacy. It is divided into five sections: The Role of Technology in the 
New Literacies; Technology Applications with Specific Populations; Literacy Software and the 
Internet; Teacher Education and Professional Development; and the Potential of Technology in Key 
Dimensions of Literacy. Intended for researchers, professionals, and students in reading/literacy 
education, literacy and technology, educational technology, and related areas, and will serve well as a 
text for upper-level and graduate courses on these topics.  
 
Merrell, K. W., Ervin, R. A., & Gimpel, G. A. (2006). School Psychology for the 21 st Century: 
Foundations and Practices.  New York: Guilford. 368 p. ISBN 1593852509. OCLC# 61228616. $50. 
 
This book provides an up-to-date introduction to school psychology. It covers the historical context of the 
field and changes in the field inspired by attention to cultural and linguistic diversity. It covers training and 
credentialing issues in becoming a school psychology, and discusses work in the field including 
employment trends and opportunities. Legal and ethical issues are covered as well as the school 
psychologist’s role in assessment. 
 
National Education Association. (2006). The NEA 2006 Almanac of Higher Education . ISBN: 
081062687X $35. Free Online: http://www2.nea.org/he/healma2k6/index.html. 
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This year’s almanac delineates the current conditions of faculty and staff work, economic and political 
forces shaping that work, and the ways in which faculty and staff can negotiate and advocate for 
improvement. The almanac includes articles such as: “Rights revoked: Attacks on the Right to Organize 
and Bargain” as well as topics including privatization and marketization, the Bush Administration, and the 
shift from part-time to full-time non-tenure track faculty. In addition to articles, the Almanac includes the 
2004-2005 faculty salary report.  
 
Pierangelo, R., & Giuliani, G., (Eds.) (2006). The Special Educator's Comprehensive Guide to 301 
Diagnostic Tests . 2nd ed . Hobeken, NJ: John Wiley & Sons. 512 p. ISBN: 0-7879-7813-2; ISBN 13: 978-
0-7879-7813-6. OCLC# 64096866. $32.95.  
 
This second edition contains 301 new and enhanced tests related to learning disabilities.  It also explores 
the stages of evaluation, interpretation, diagnosis, prescription, and remediation. Tests for diagnosing 
suspected disabilities are included. For anyone interested in special education.  
 
Sharkin, B. (2006). College Students in Distress: A Resource Guide for Faculty, Staff, and Campus 
Community. Binghamton, NY: Haworth Press. 171 p. ISBN-13: 978-0-7890-2524-1; ISBN-10: 0-7890-
2524-8. 34.95 
 
This book provides information on how to identify and refer emotionally troubled students for professional 
counseling. Also included are general warning signs of student distress, symptoms of specific 
psychological problems such as anxiety and depression, guidelines for interventions, and methods of 
making a referral for counseling. This resource also examines current mental health issues for college 
students and provides an overview of common campus policies and procedures. Intended for faculty and 
staff members, particularly those working in residential life, student health, and public safety, and for 
administrative offices within student services and student affairs. Index. 
 
Smith, S., & Piele, P. K., et al. (Eds.). (2006). School Leadership: Handbook for Excellence in 
Student Learning. 4th ed. Thousand Oaks, CA: Corwin Press. 512 p. ISBN: 1-4129-3654-3; ISBN 13: 
978-1-4129-3654-5. $44.95. Hardcover ISBN: 1-4129-3653-5 84.95. OCLC # 62766098. 
 
This fourth edition of School Leadership: Handbook for Excellence in Student Learning has been updated 
and contains the latest research on leadership and strategies for becoming an effective school leader. 
There are four new chapters covering the principalship, accountability, leadership skills, and instructional 
leadership and 15 reworked chapters tying in student learning. The editors introduce school leadership 
from five perspectives: the person, the values, the structure, the mission, and the skills. Intended for 
principals, superintendents, and other school administrators.  
 
Volkmar, F. R. (2005). Handbook of Autism and Pervasive Developmental Diso rders.  3rd ed. 2 vols. 
Hobeken, NJ: John Wiley & Sons. ISBN: 0-471-71698-7. OCLC# 56880278. $127.50.  
 
This third edition of this reference set provides an updated review of the information presently available 
about these disorders, drawing on findings and clinical experience from a number of related disciplines 
such as psychiatry, psychology, neurobiology, pediatrics, etc.  Volume 1 is: Diagnosis, Development, 
Neurobiology, and Behavior and volume 2 is: Assessment, Interventions, and Policy. All aspects of these 
disorders are presented in the 53 chapters, including the sections of: classification and diagnosis, 
development and behavior, neurobiological and medical issues, theoretical perspectives assessment, 
interventions, and perspectives (public, international and personal).   
 
Warner, J. and Bryan, C. with Warner, D. (2006). Inside Secrets of Finding a Teaching Job. 3rd edition. 
Indianapolis, IN: JIST Works. 196 p. ISBN: 1-59357-295-6. OCLC# 63171200. $12.95. 
  
This book is intended to simplify the complicated process of finding a good teaching job and reveals the 
inside track to finding one. The authors polled hundreds of teachers, administrators, and school personnel 
to inform the contents of this book. This source covers researching job opportunities, interviewing skills 
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and materials, sample resumes, portfolio materials checklists, and instructions for creating a video that 
shows off teaching skills. This edition includes all-new sample resumes and cover letters.  
 
Wright, R. O. (2006).Chronology of Education in the United States . Jefferson, NC: McFarland. 195p. 
ISBN 0-7864-2502-4. OCLC# 63390656. $30. 

 
This work chronicles the development of education in the United States from its consideration as a 
privilege of the aristocracy in the 1600s to its development into a presumed right for all citizens. This work 
includes appendices that provide statistics on the numbers of bachelor degrees awarded by gender, the 
ratios of students to computers in public school systems and the percentage of Americans age 25 or older 
who have completed high school or obtained a GED. Wright has authored numerous other chronologies 
on energy, transportation, labor, communication and the stock market. 
 
Zipes, J. D. (Ed). (2006). The Oxford Encyclopedia of Children’s Literature . 4 vols. New York: Oxford 
University Press. ISBN 0-19-514656-5. OCLC# 62342788. $325. Available Online. 
 
Edited by prominent children’s literature scholar Jack Zipes, this is the first multi-volume set to document 
and interpret the books read by children in the English-speaking world. It includes biographies of major 
authors and illustrators and essays on all genres of children's literature, individual works, themes, and 
essays on children's literature in many countries. It includes 3,200 signed A to Z articles and over 400 
illustrations. Each article has an annotated bibliography. In addition to the print version, this work will be 
included in the Oxford Digital Reference Shelf. Cross-referenced. Index. 
 
Dr. Lori Mestre  is the Digital Learning Librarian at the University of Illinois at Urbana-Champaign. 
lmestre@uiuc.edu 
Linda Salem  is the Education Librarian at the Malcolm A. Love Library at San Diego State University. 
lsalem@mail.sdsu.edu 
 
 
 
 
 
 

The next issue’s theme is the organization of infor mation in academic 
libraries: 

·  How has FRBR impacted technical services? 
·  How has cataloging mergers impacted technical servi ces? 
·  What should be catalogued? 
·  Is the notion of a catalog outdated? 
·  How should library webpages and portals be organize d? 
·  How should repositories of resources be organized? 
·  What are the newest trends in metadata and metatags ? 
·  How do librarians keep current in organizing inform ation? 

These are just a few of the possibilities for topic s to write about. The 
deadline is November 15.  Additional book reviewers  are also 
welcome. Email queries and manuscripts to Editor Dr . Lesley Farmer 
at lfarmer@csulb.edu  
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Cartelli, A. (Ed.) (2006). Teaching in the Knowledge Society: New Skills and I nstruments for 
Teachers . London: Information Science. ISBN 1-59140-953-5. $84.95. 
 
The creation of the knowledge society is in turn creating more books about how to live in, practice, and 
teach with new tools and employ new strategies for instructional purposes. Those practitioners teaching 
in this digital age must cope with the fact that the knowledge industry creates the means by which 
students more and more frequently come to the classroom with the skills and knowledge of how to play 
games, text message, and use the Internet for personal growth. As a result, it encourages instruction 
using new forms and methods. Another result is that the knowledge industry is generating an urgent need 
for better professional knowledge about the management of schools and effective teaching and learning. 
 
This book covers an historical description of education and information and communication technology 
(ICT) use, and explains the theoretical reasons for the author’s description and analysis of the 
experiences. This includes a pedagogical survey of the changes introduced and informed by ICT in 
today’s world. The book also describes future possibilities for teaching-learning phenomena and for 
education in a society where ICT and knowledge management will play a more relevant role.  
 
The focus of this work is the virtual classroom. Therefore, the emphases and scenarios focus on online 
instruction and distance learning. Importantly, topics include examining cultural agents, describing  
different teaching styles, and accommodating students by starting from competencies already in their 
possession. 
 
A word of caution. The volume shares its main title with another recent work (Teaching in the Knowledge 
Society: Education in the Age of Insecurity by Hargreaves, 2003). Cantelli’s chapters are primarily 
directed towards a European readership, and the examples about specific technology and application 
may be outdated or unavailable before you try to adapt them to your own curriculum. It is like finding a 
product in Consumers Report and that model isn't available at the store. It is also a fact that most 
technologies will disappear in due time. Nevertheless, the emphasis on learning theory is important and 
well done. As a result, this book is recommended for all libraries with an interest in online learning in the 
virtual classroom. 
 
Arthur Tannenbaum  is a Librarian at Bobst Library, New York University. Email: 
arthur.tannenbaum@nyu.edu 
 
 
Ferris, S. Pixy, and Godar, S. (Eds.). (2005). Teaching and Learning with Virtual Teams.  Hershey, 
PA: Information Science. ISBN 1-59140709-5. 
 
Teaching and Learning with Virtual Teams is an excellent compilation of theoretical and practical 
information designed to assist anyone teaching online in higher education. The book focuses on the 
pedagogy of e-learning and addresses the issues around teams in virtual and hybrid classrooms. The 
twelve chapters are divided into four sections with authors from various countries providing examples of 
international collaborations between students. The chapters complement each other in their structure and 



 

_________________________________________________________________________________________________________ 
Education Libraries Volume 29, No.1 Summer 2006  30 

themes, including current research and practice, types of pedagogies that work well in online learning, 
and the importance of developing the socio-technical aspects in teams. 
 
Section One, E-learning to Learning in Virtual Teams,” provides frameworks, considerations and ideas for 
developing virtual teams. Included is a rethinking of how the Seven Principles of Good Practices Model 
can be modified to fit with online learning using technology as a lever. This section includes ideas for 
online active learning, collaborative projects, ideas for group projects, and distribution of tasks. Also 
included are considerations for learning styles in order to optimize virtual group performance. Here the 
term “learning style flexibility” is used and defined as “the ability to adapt one’s learning style according to 
the demands of the learning task at hand and the nature and demands of the subject matter related to 
outcomes” (40). Suggestions for facilitators in helping students become more flexible in terms of learning 
and problem solving skills are included.  
 
Section Two, “Strategies for Effective Teaching and Learning in Virtual Teams,” provides examples of 
how teams can work cooperatively and collaboratively in the virtual environment. Included in this section 
is a chapter on assessing learning in virtual teams, which provides ideas of how to develop and assess 
teamwork skills as well as how to use assessment strategies to structure the course. The overall focus of 
the section is on how to develop teaching and learning strategies that improve the online collaborative 
team experience. Effects of study groups that meet virtually, as well as recommendations about how to 
manage instructor design in order to maximize the benefits of the virtual study groups, are discussed. The 
socio-technical theory is further defined as “an assumption that social systems and technological systems 
mutually shape one another” (218). Here the importance of understanding how web-enabled learning is a 
socio-technical process is explored, as well as how these practices are developed in order to create an 
environment where students in two different places have the feeling of being part of the same class. This 
section offers many useful challenges, processes, key points and suggestions for developing effective 
online strategies.  
 
Section Three, “Teams in Action: International Collaboration,” addresses global issues in international 
collaborations, including developing cross-cultural communications. Section four, “Teams and 
Technology,” provides theoretical, as well as applied examples of new communication technologies that 
are used in virtual teams in educational settings, such as chat and video conferencing, net meetings and 
training and gaming simulations. The authors discuss how these tools can provide team members with 
the opportunities to engage in behaviors, learn content knowledge and language and experience daily life 
in a variety of circumstances, roles or worlds.  
 
This book provides a wide range of experiences, examples and suggestions of how to effectively design 
an online or hybrid course that makes e-pedagogy front and center by creating collaborative active 
learning exercises designed for constructivist learning in virtual teams. Very informative and practical. 
Highly recommended. 
 
Dr. Lori S. Mestre  is the Digital Learning Librarian at the University of Illinois at Urbana-Champaign. 
Email: lmestre@uiuc.edu 
 
 
 
Gall, T., and Gall, S. (Eds.). (2006). The Lincoln Library of Greek & Roman Mythology. Cleveland, 
OH: Lincoln Library Press. 5 vol. ISBN 0-912168-21- 8. $224. 
 
Greek and Roman mythology continues to be a mainstay in American education because of its influence 
on world history in general and world literature in specific. This five-volume set provides a user-friendly 
introduction to 500 gods, goddesses, heroes, places related to these traditions.  
 
The editors have developed several reference titles, and Dr. Rick Newton, Professor of Classics at Kent 
State University, provided in-depth subject expertise. 
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The alphabetical set of entries range in length from a couple of sentences to ten pages (Achilles); major 
entries are usually three to four pages, and include side bar questions and answers to encourage reader 
engagement and close reading. The major entries begin with vital demographics (Roman and Greek 
spelling, pronunciation, gender, culture, attributes) and overview, and then detail the related stories and 
cultural impact in art, literature, science, etc. Roman namings get separate entries, and cross-references 
between the two cultures’ figures facilitate research. Four hundred captioned images (a least one for 
every page spread) accompany the entries; they include line drawings, classical paintings and stylistic 
illustrations, photographs of historic artifacts and locations, and miscellaneous images. Five comic book 
pages accompany entries (e.g., Persemone), and six mini-plays about specific myths provide classroom 
activity. A beginning chart lists Greek and Roman names of major goes and heroes, and another details 
the Greek alphabet. In the fifth volume a table of mythological associations links figures with associated 
words. A second table lists English words and phrases with Greek and Roman mythological origins. 
  
Writing is clear and accessible by middle schoolers and high schoolers. The layout is easy to read, and 
the paper quality aids high visual resolution. Binding and thin volumes support heavy use. 
 
This reference tool could be used in public libraries, school libraries and classroom collections because it 
can be used for targeted research and casual browsing.  
 
Dr. Lesley Farmer  coordinates the Library Media program at California State University, Long Beach. 
Email: lfarmer@csulb.edu 
 
 
Gottlieb, M. (2006). Assessing English Language Learners: Bridges from L anguage Proficiency to 
Academic Achievement.  Thousand Oaks, CA: Sage. ISBN 0-7619-8888-2. $34.9 5. 
 
A goal, as stated in this book is “to create a bridge, through sound assessment, to ensure the academic 
success of our English language learners.”  Another goal is to prepare teachers to provide a systematic, 
continuous and appropriate content-grounded education by being aware of their students’ social and 
academic language proficiency and their academic achievement in English and their native language. 
This resource provides an excellent foundation in these regards, as well as numerous samples, tools and 
activities for instructional assessment of speaking, reading, writing and listening. 

 
The nine chapters illustrate how theory and practice are undergoing change and address how English 
language learners are to be involved in the large scale classroom assessment. Social and political 
considerations are also included. Distinctions are provided between language proficiency (social and 
academic settings) and academic achievement (tied to knowledge and skills of specific content areas). 
The author explains how assessment should no longer be focused on social language proficiency as in 
the past, but also needs to address academic proficiency. Suggestions and examples are provided for 
working with classroom instruction and assessment in the various content areas, such as social studies, 
math, and science. 

 
Gottlieb describes how performance indicators (listening, speaking, reading, and writing) for academic 
standards need to align with those of English language proficiency, and provides sample models of 
language performance indicators. She also describes a series of language proficiency levels, checklists, 
and rubrics that can be used to connect the reader with what will be needed on the standardized English 
language proficiency test. Suggestions of what teachers should address to meet those standards and 
checklists to analyze those measures are also provided.  

 
A valuable contribution to the book is the inclusion of tools to assist in producing, interpreting and 
reporting reliable and valid data for educational decision making. The author suggests a relationship 
between instruction and assessment and includes ways to incorporate assessment into instructional 
practices. She also explains the differences among tests, assessments and evaluation with definitions, 
features, preparations, and examples of assessment designs and types of data collection. A complete 
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chapter is devoted to grading systems. Reflections are also interspersed throughout the book to engage 
the reader with the text. Each chapter ends with a summary and final thoughts section. 

 
This book is a great resource for educators to assist them in the design and implementation of 
instructional assessment activities, tasks and projects. There are ample resource tools to assist them, 
such as: templates, forms; frameworks; schedules; surveys; checklists; instructional assessment ideas; 
reflection exercises; and suggested activities and tasks associated with language proficiency assessment 
in the various language domains. There are also suggestions for including manipulatives, visual and 
graphic supports and strategies for overcoming the obstacles of time needed for assessment.  
Although intended primarily for use by those involved in English language learning instruction, this 
resource is also valuable for foreign language instruction for its many useful strategies, reflections, 
templates and tools that can be applied for assessment purposes. Strongly recommended for all levels of 
school and academic libraries. 

 
Dr. Lori S. Mestre  is the Digital Learning Librarian at the University of Illinois at Urbana-Champaign. 
E:mail: lmestre@uiuc.edu 

 
 
 
Howell, S., and Hricko, M. (Eds.). (2006). Online Assessment and Measurement: Case Studies fro m 
Higher Education, K-12 and Corporate.  London: Information Science Publishing. ISBN 1-591 40-
721-4. $69.95. 
 
Williams, D., Howell, S., and Mary Hricko, M. (Eds. ). (2006). Online Assessment, Measurement and 
Evaluation: Emerging Practices . London: Information Science Publishing. ISBN  1-59140-747-8. 
$84.95. 
 
Assessment and measurement are hot topics in education particularly with the flood of online and 
distance education programs. At every turn the software abounds to help stakeholders build their 
assessment tools and measure how well learning is taking place. However, often missing from these 
assessment efforts is the theory and an understanding of the context. Tackling these twin issues of 
assessment and measurement, these books offer a series of essays examining emerging practices and 
case studies designed to define the issues and show how they are playing out in the real world. 
 
Beginning with Williams’ volume on emerging practices, the book uses established evaluation principles 
and standards to employ new tools for online assessment. It is important to note that the essays argue 
that technology is only as good as the ability to help people make good choices. This is an important point 
in that often librarians and others in education read articles extolling the virtues of technology. But the 
point remains, what good is technology if users are still making bad decisions? The technology is only as 
good as the people using it. Williams writes in the conclusion to the Preface, 
 

“As technology evolves and online measurement and assessment follow, the invitation of this volume 
is to use tried and tested evaluation principles to employ these tools in evaluation systems that 
support stakeholders; clarify stakeholder’s values and definitions of the evaluands they want to 
examine; help them think about the questions they most deeply want answered; keep the contexts 
and backgrounds in mind; seek to adhere to evaluation standards of feasibility, propriety, utility, and 
accuracy; and help participants realize that technical issues and methods are only of worth when they 
are in the service of helping people make thoughtful evaluation choices.”(xi) 

By focusing his editorial efforts on higher education settings, Williams creates a snapshot in time of where 
online assessment efforts are headed. This gives anyone currently wondering how to evaluate their own 
programs several viable models to replicate. Of special interest were the final two chapters, which did a 
wonderful job of synthesizing the previous chapters into one focusing on a classroom environment and 
the other focusing on the online environment for teaching and learning. Thus, of the two books under 
review, the Williams volume should be read first as it sets the stage for the volume edited by Howell and 
Hricko. 
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The whole of the Howell and Hricko book is case studies. Roughly divided into three broad areas --
elementary and secondary (K-12), higher education, and corporate -- this is a collection of stories. Each 
story represents a migration of sorts from old assessments to new ones in the online environment. Even 
though each case study is unique and the settings are diverse, the experiences are all common. This is 
one of strengths of this book, namely it draws the common elements in each case study so that the 
reader can see how the issues play out in different settings. 

In their forward to the book, Howell and Hricko identify five major themes present in each case study. 
These include the foundational need for stakeholder inquiry, communication, professional development, 
the importance of counting financial costs, and not underestimating information technology requirements 
up front. The reader can use this as a framework to read the eighteen chapters and allows for an 
evaluation matrix as well. Perhaps even beyond themes, frameworks, and matrixes, the editors point out 
that the greatest challenge for each case study is change itself. Change brings up so many possibilities 
that the newness and vastness of it all is overwhelming to many who must work on assessment and 
measurement. 

Although both the Williams book and the Howell and Hricko volume deal with timely issues, there are 
some flaws. One of the main flaws is change itself. By the time these books are distributed and read, 
many of the ideas presented in them will have timed out and assessment moved on to the next phase. 
Likewise, neither volume seems geared to beginners or people without some experience in online 
environments. The Williams volume seems to take a more practical approach to the whole subject 
whereas the other volume employs more jargon from the online environment. It remains to be seen how 
timely these books remain and how they wear over time. 

Overall, these books have a place in the literature of education and deserve to be read. To get the most 
out of them, they should be read in the order of the Williams book first, followed by the Howell and Hricko 
book. There are many good ideas raised in these books that should be highlighted and learned from. The 
author of each of these essays has brought their real world experience to light and this gives others in the 
same predicament, a chance to see how someone else tackled it before they dive in. Hopefully, many of 
the authors selected by the editors for their volumes will continue to push the edges of online assessment 
and measurement out so that those following can learn from their examples.  

Kris Veldheer  is instructional librarian at the Graduate Theological Union. Email: veldheer@gtu.edu 
 
 
 
Levy, Yair. (2006). Assessing the Value of E-Learning Systems.  Hershey, PA: Information Science.  
ISBN: 1-59140-726-5. $84.95. 
 
The objective of this book is to help the user understand the potential in measuring, as well as studying, 
learner’s perceived value of e-learning systems.  Additionally, the author reports on a survey instrument 
and value-satisfaction grid of e-learning systems that will be developed for phases of the study  This book 
sets the stage for what he will develop, based on representative characteristics from previously published 
research, including quantitative and qualitative research and an exploratory pilot study. The target 
audience include researchers in the field of information systems, online learning and distance education, 
as well as administration, directors and managers of e-learning programs. 

 
The book is divided into eight chapters, and is a research study that presents a holistic view of e-learning 
systems.  It includes the characteristics of what students value and consider important in their e-learning 
systems and their learning experiences. Levy also overviews the differences among values, beliefs, 
attitudes and behaviors.  A major goal of his research was to understand the relationship between the 
value that learners attribute to e-learning systems and sets of learner’s experiences with e-learning 
systems. Measures are provided that help to answer the question “Is there a relationship between 
learners’ perceived satisfaction and learner’s perceived value for learner’s perceived effectiveness of an 
e-learning system?” Throughout the chapters there is very sound integration of relevant research, 
literature, and prominent studies. 
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An excellent approach to this publication is the inclusion of tables that provide summaries of literature in 
each section.  Many charts, tables, figures and suggestions by researchers help illustrate suggestions by 
researchers for use of control variables, surveys, needs for investigators of student values, characteristics 
of technology support and critiques by researchers of studies and what is lacking.  Theories and models 
for the author’s theoretical foundation help develop a framework to address his research questions that 
predict the learners’ perceived value of e-learning systems. 

 
The author makes this information accessible to all levels of users by telling what he is going to present, 
then discussing it in the chapter and finally summarizing ideas.  At times this approach may seem 
redundant, but it reinforces the major ideas of each chapter, including a table that summarizes the 
literature used in that chapter.  The book’s organization, structure and repetitiveness make it very 
accessible. The end of the book provides some results and suggestions for enhancing courses with tools 
such as interactive games and providing seminars and workshops. Suggested for research libraries. 
 
Dr. Lori S. Mestre  is the Digital Learning Librarian at the University of Illinois at Urbana-Champaign.  
Email: lmestre@uiuc.edu 
 
 
Magoulas, G. D., and Chen, S. Y. (Eds.) (2006). Advances in Web-Based Education: Personalized 
Learning Environments.  Hershey, PA: Information Science. ISBN 1-59140-691 -9. $69.95. 
 
Web-based education has come a long way, from email, chat rooms, and hypermedia to complete 
learning environments, such as Blackboard, Colloquia, COSE, Knowledge Pool, Learn Direct, Learning 
Space, Mindleaders, Think.com, Virtual Training Suite, and Xtensis. This volume, the second partnership 
between editors Magoulas and Chen, brings together contributors around the world to take the next step 
in focusing on personalization in the online learning environment. The aim of such a constructivist 
approach is clear: to improve learning for all students. The problem is how best to achieve it. 
 
Adapting to the learner in the web environment usually manifests itself in three ways: content level 
adaptation, presentation level adaptation, and navigation level adaptation. Content level adaptation 
involves dynamically generating a lesson from a collection of prepared materials depending on the level 
of the student, which would result in, for example, novices being provided with additional explanation at 
each step, while their more advanced peers move on to more in-depth content. Presentation level 
adaptation and navigation level adaptation both refer to the appearance of the information on the screen, 
but, whereas the former might involve letting students choose the font type and background color of their 
learning environment, the latter refers to how the menus of links might appear to individual students. 
 
The fourteen chapters are divided into four sections. The first section, “Modeling the Learner,” focuses on 
individual differences, such as level of knowledge, gender, culture, cognitive styles, learning styles, and 
accessibility issues for the disabled and elderly, to create learner models. The second section, “Designing 
Instruction,” discusses how instruction can support personalization in online learning environments. The 
third section, “Authoring and Exploring Content,” covers content design and creation for Web-based 
education, including important issues such as reusability and interoperability. Finally, the fourth section, 
“Approaches to Integration,” brings together all of these adaptation techniques and looks to the future. 
 
Every chapter contains a useful literature review of prior developments in the field along with strong 
examples and diagrams to illustrate concepts and screen captures of online learning environments to 
show theory in action, whenever applicable. A glossary at the back provides additional assistance for the 
novices and acts as a reminder for the experts.  
 
Because few studies have rigorously documented the educational effectiveness of adaptive learning 
environments to date, this volume definitely makes an important contribution to the field. While the topic 
should be appealing to educators at all levels interested in Web-based learning environments, the 
presentation is most suited for researchers and graduate students.  
 
Julie Shen  is Reference and Instruction Librarian at California State Polytechnic University, Pomona. 
Email: jshen@csupomona.edu. 
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Provenzo, E. F. (2004). The Internet and Online Research for Teachers.  Boston, MA: Allyn & 
Bacon. ISBN 0-205-41255-6. $17.50. 
 
This third edition provides a beginning introduction for teachers who want to integrate the Internet and its 
resources as a part of their regular classroom instruction, and serves as a reference for pre-service 
teachers. The book follows the National Council for the Accreditation of Teacher Education (NCATE) 
guidelines “Technology and the New Professional Teacher” as well as the International Society for the 
Study of Technology and Education’s (ISTE) National Standards for Teachers.  
 
The book begins a little disjointedly with the first chapter looking at the Internet and World Wide Web for 
educators, and listing educational Internet sites from across the globe. The book then returns to basics 
with two chapters introducing the Internet, the first answering such questions as “What is the Internet?”, 
“How Large is the Internet?” and “How Do I Connect to the Internet?” The second chapter looks at what a 
computer network is, the anatomy of a web browser, what email is, and how to get connected to email. 
These two chapters are extremely basic and have limited usefulness for most education students or pre-
service teachers who today generally have at least a passing acquaintance with the Internet. 
 
This edition has a new chapter written by a university librarian on “Making Use of Electronic Databases – 
the Library Connection.”  While it is good to see library databases included, the listing of databases does 
not include a link to the primary education database ERIC (free version available at 
http://www.eric.ed.gov/). This seems to be a strange omission especially as a link to a Dialog blue sheet 
describing the database is included. The book is made more useful by the addition of a companion web 
site (www.ablongman.com/provenzo3e/), which should provide a more up-to-date listing of the links. 
However, the web page does not state how often the links will be checked. Upon checking the link for 
24/7 reference as provided in Chapter 11, the online link provided the same no longer valid link as did the 
book (24/7 reference is now part of OCLC’s QuestionPoint). 
 
The most useful chapters in the book were Chapter Eight, “Creating Curriculum on the Web,” which 
provides a web-based instructional plan, and Chapter Nine, “Developing a Web-Based Educational 
Portfolio,” which reflects the increasing interest among educators in the use of educational portfolios. In 
future editions teachers might find it helpful to see more on how to create meaningful curriculum using the 
Internet, the current chapter on creating curriculum being rather limited, as well as an expanded chapter 
on educational portfolios. The other chapters are mostly listings of Internet sites of interest to teachers. 
 
The book includes a glossary of Internet related terms used in the book and a bibliography of related 
books and articles. Overall, this book serves as a general and basic introduction to the Internet for 
teachers, and provides a gathering place for listing web sites of interest to educators at all levels. 
Although all of the websites can be easily found by searching directly on the Internet the listings provide a 
starting point for those not familiar with the many resources in the different subject areas. Similar books to 
consider for teachers interested in integrating the internet into their classrooms include, Starting Out on 
the Internet: A Learning Journey for Teachers (Roblyer, 2005) and The Teacher’s Internet Companion 
(Heide & Stilborne, 2004). 
 
Jacqueline M. Borin  is Coordinator, Public Services at Cal State San Marcos Library. E-mail: 
jborin@csusm.edu 
 
 
Ross, C., McKechnie, L., and Rothbauer, P. (2006). Reading Matters: What the Research Reveals 
about Reading, Libraries, and Community. Westport, CT: Libraries Unlimited. ISBN1-59158-066- 8. 
$34.00 
 
A core value in libraries is reading. Another core value is responsiveness to community needs and 
interests. The reality is that reading is still important to society, and libraries need to continue promoting 
and providing reading. This work examines reading issues from both a social and a developmental point 
of view, backing their arguments with research findings. Each chapter highlights the main issues, 
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personalizing through case studies. A guiding bibliography concludes each topic, and some chapter finish 
by suggesting action items to do. 
 
The first chapter provides an overview on reading, briefly tracing the history of reading and exploding 
myths surrounding reading. Research citations are used to back up question-and-answers about reading 
processes. 
 
Chapter two covers the childhood years of becoming a reader. It summarizes current knowledge about 
children and reading, and explains the skills and dispositions used in reading. Special attention is given to 
ways that parents can help their children read. A separate section deals with the popularity of series 
books, and another section addresses “the boy problem. The chapter concludes with a discussion of the 
role of libraries in fostering reading for children. 
 
Young adult reading constitutes the focus of chapter three. Teens’ reading habits – and the role of 
reading in their lives – are discussed. One section deals specifically with fiction reading and the library’s 
impact. Developmental issues of self-identify are covered in another section. The chapter also 
acknowledges the role of reading diverse media forms. The reading-writing relationship is particularly 
important for teens who want to voice their ideas. The chapter concludes with a call for librarians to do 
more reading outreach to this important group. 
 
The fourth chapter deals with adult readers and their reading experiences as they are couched within 
their busy lives. For some adults, reading can be better than real life. Libraries need to provide a broad 
spectrum of reading materials, being sensitive to emerging reading and English language learners as well 
as accommodating to sophisticated bibliophiles. The issue of taste and reader’s advisory is also 
discussed. The chapter reminds librarians that reading is a social activity, and, as such, libraries need to 
provide venues for adults to share their reading experiences.  
 
Detailed name, subject, and title indexes conclude the volume. 
 
Reading research tends to focus on the act of reading. What makes this volume unique is its reader-
centric lens. For a fine synthesis of the research, with ideas for applying the findings, this work is a good 
source of information. 
 
Dr. Lesley Farmer  coordinates the library media program at California State University, Long Beach. 
Email: lfarmer@csulb.edu 
 
 
Thorsen, Carolyn. TechTactics: Technology for Teachers . 2d ed. Boston: Allyn & Bacon. ISBN 0-
205-45722-3. $56. 
 
The integration of educational technology into K-12 classrooms over the past fifteen years has created 
new opportunities for student learning. At the same time, teachers are faced with increasing challenges to 
design meaningful and relevant instruction that incorporates the use of educational technology. 
TechTactics ponders the many issues associated with the use of computers in the classroom. Among the 
topics discussed are the facilitation of learning, instructional design principles, information retrieval, web 
tools, and the utilization of software for word processing tasks and the creation of spreadsheets, 
databases, and student presentations.  

 
TechTactics was originally published in 2003. New to the second edition is research on technology-
supported teaching, screen design, and examples of problem-based and project-based learning. The text 
includes a table of contents, a preface, thirteen chapters, an index, and appendices.  

 
TechTactics is divided into four sections. Part one addresses instructional strategies and models that 
demonstrate the use of computers to teach concepts and skills. In chapter one, six areas of technology 
competency for teachers are identified including technology operations, student assessment, and 



 

_________________________________________________________________________________________________________ 
Education Libraries Volume 29, No.1 Summer 2006  37 

knowledge of social, ethical, and legal issues. Thorsen describes three uses for computers in the 
classroom: teaching computer literacy skills to prepare students for future employment, computer-based 
instruction for drill and practice, and the cognitive processes of gathering, analyzing, and presenting 
information. 

 
Part two considers the use of the Internet for research, including the process of retrieving and utilizing 
information. Thorsen evaluates several Web-based tools such as e-mail and asynchronous discussion 
boards that enhance class communication. Chapter three contains a WebQuest in which students 
construct their learning through the analysis, synthesis, and evaluation of information as delineated in 
Bloom’s Taxonomy. 

 
Part three looks at the use of presentation software for displaying information. Graphic design principles, 
outlines, idea maps, and storyboards are presented in chapter seven to help students organize concepts 
into hierarchies. Several grading rubrics are provided in chapter eight to demonstrate the criteria by which 
student presentations will be evaluated. The educational applications of word processing are illustrated in 
chapter nine through a virtual field trip in which a sixth grade social studies class created a newspaper to 
learn about medieval Europe. 
 
Part four consists of the use of database and spreadsheet tools to gather, analyze, and evaluate data. In 
chapter eleven, eight steps are shown that enable teachers to create a successful database lesson. In 
teaching the nature of the questioning process, students require guidance to identify and solve a problem. 
Scaffolded learning helps students master the process of asking relevant questions to draw conclusions. 
 
Five appendices furnish comprehensive information on computer networks, file management, Internet 
conferencing, concept maps, and databases.  
 
Throughout TechTactics, the reader will find tables, diagrams, screenshots, definitions of terms, 
technology tips on computer hardware, virtual field trips to classrooms in which educational technology is 
being utilized successfully, exercises to check for understanding, and lists of annotated resources to aid 
teachers in selecting the most appropriate tools to enhance student learning.  
 
A companion Website features lesson plans, test questions, video demonstrations, PowerPoint 
presentations, Websites links, and other resources to help teachers use technology in their classrooms. 

 
TechTactics: Technology for Teachers is fair and thorough in its coverage of the educational applications 
of computer technology. This text will be a worthy addition to academic library collections that support 
teacher education programs, useful as a professional resource, and may also be utilized as a textbook for 
pre-service teachers completing credential programs. 

 
Warren Jacobs  is a Reference/Instruction Librarian at California State University, Stanislaus. E-mail: 
wjacobs@csustan.edu 
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INSTRUCTIONS FOR CONTRIBUTORS 
 
About Education Libraries  
Education Libraries (EL) is published by the Education Division of the Special Libraries association. Its audience 
consists of education information professionals employed in a variety of venues, including special libraries and 
information centers, academic libraries, public libraries, and school libraries Manuscripts submitted for publication in 
EL should present research studies, descriptive narratives, or other thoughtful considerations of topics of interest to 
the education information professional. Manuscripts focusing on issues relevant to more general concerns either in 
the field of education or in the field of library and information science are also welcome provided they include a 
significant component specifically germane to education information or education libraries and librarianship. EL is 
indexed in Current Index to Journals in Education and in Library Literature.  
 

Submission of Manuscripts 
Education Libraries welcomes the submission of original manuscripts. All manuscripts submitted will be considered 
for publication in future issues. One electronic copy should be sent to Dr. Lesley Farmer, Editor, Education Libraries, 
California State University Long Beach, Dept. of EdPAC, 1250 Bellflower Blvd., Long Beach CA 90840-2201. 
Inquiries regarding contributions are welcome and should be directed to Dr. Farmer via mail or email: 
lfarmer@csulb.edu. 
 

Preparation of Manuscripts 
1. All manuscripts should be submitted with an electronic disk on a 3.5” disk and in Windows-compatible MS Word 

format or attached in an email message. If electronic copy can not be provided, please contact the Editor for 
alternative arrangement.  

 

2. All manuscripts should be word-processed on 8.5 x 11” paper, double-spaced, with 1.5” margins on all sides. 
Reference should appear on separate pages at the end of the article. Do NOT use Endnotes, footnote feature, or 
other such macro. 

 

3. Education Libraries follows the Publication Manual of the American Psychological Association, 5th ed. (2001). 
Citations to electronic resources follow the “Electronic Reference Formats Recommended by the ALA,” available 
online at: http://www.apa.org/journals/webref.html. 

 

4. The name(s) and affiliation(s) of the author(s) should appear on a separate cover page. The first author should 
also provide contact information, including telephone number, postal address, and email address. To insure 
anonymity in the review process, author information should appear only on this page. 

 

5. An abstract of 50-100 words should appear on a separate page. To insure anonymity in the reviewing process, the 
page should include no author information, but should include the manuscript’s complete title. 

 

6. Using key words from the title, provide a running header or footer on each page. Pages should be numbered 
consecutively. 

 

7. Tables and illustrations should appear on separate pages at the end of the article. Indicate desired placement by 
including a parenthetical insert in the text, e.g., (Insert figure 1). Each table or illustration should have a number 
and a brief title. All tables and illustrations should be submitted on disk, along with an email attachment. 

 

8. Authors are responsible for the accuracy of all citations and references. Authors are responsible for obtaining any 
necessary copyright permissions. Authors retain their own copyright. 

 

Review Process  
Education Libraries is a refereed journal using double-blind review. Manuscripts will be acknowledged by the Editor 
upon receipt and, following a preliminary review, will be forwarded by the Editor to at least two members of the 
Editorial Review Board. Following the completing of the review process, the Editor will contact the author(s) to accept 
the manuscript for publication, to accept the manuscript contingent on the completion of suggested revisions, or to 
reject it. Any queries concerning the review process should be directed to the Editor. 
 

Book Reviews 
Education Libraries includes reviews of new publications relevant to education information or education libraries and 
librarianship. Areas of interest include library and information science, preK-16 education, children’s literature, and 
school librarianship. Publishers are invited to send review copies and announcements to the Editor. Prospective 
reviewers may write to the Editor to indicate their willingness to contribute reviews, their qualifications, and their areas 
of interest. 
 

Calls for Papers 
Education Libraries places Calls for Papers (CFP) on a special theme for an issue. Examine the Education Division 
Web site. 
 


